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[bookmark: _Toc126923148][bookmark: _Toc126923159][bookmark: _Toc126923318][bookmark: _Toc233108172]These principles provide good practice guidance to support a nationally consistent approach to assessing prospective learners’ foundation skills prior to enrolment in training. Foundation skills are considered to be English language, literacy, numeracy, digital literacy (LLND) and employability skills.  The principles align with the commitment to access and inclusion under the National Foundation Skills Strategy 2025–2035 and support the commitment to a ‘no wrong door’ approach to accessing foundation skills by reducing entry barriers and supporting all Australians to access foundation skills support.
Assessment systems should empower learners from the outset, recognising that the assessment process may be their first touchpoint with the training system. Fostering a welcoming environment that avoids shame and stigma, and ensuring assessment experiences are respectful and positive, can help build learner confidence and encourage ongoing engagement with the training system and relevant organisations. 
The principles are designed to be used flexibly across adult and community education (ACE) and vocational education and training (VET) settings. They can be applied to different types of foundation skills assessments, including identifying learners’ foundation skills capabilities, suitability for training, and support needs. The principles are not mandatory and do not replace existing pre-training assessment or review processes, or regulatory and/or contractual requirements. 
There are five high-level principles for assessing prospective learners’ foundation skills: 
Learner-centred 
The assessment is learner-centred, designed to accommodate the diversity of learner needs and foster a positive experience.
Valid
The assessment accurately measures learners’ foundation skills and support needs.
Fair
The assessment provides all learners with an equal opportunity, regardless of their background, to demonstrate their foundation skills.
Conducted by skilled assessors
The assessment is undertaken by appropriately skilled assessors, who have relevant qualifications, experience and knowledge for the context in which they are assessing.
Reliable
The assessment produces consistent results over time and across different groups of learners.
The principles aim to capture key aspects of high-quality foundation skills assessment and are supported by detailed explanation, and examples of what each principle could look like in practice.
Principle 1: Learner-centred
The assessment is learner-centred, designed to accommodate the diversity of learner needs and foster a positive experience.
Explanation
The assessment environment and process should be supportive, welcoming and comfortable, ensuring learners feel respected and at ease. As the assessment may be a learner’s first interaction with the training system, creating a positive, inclusive environment, free from shame and stigma, can build confidence and encourage ongoing engagement.
Key elements of a learner-centred assessment process include:
· flexibility, drawing from a range of assessment methodologies that facilitate assessment tailored to learner needs, and
· inclusive design of tools and supporting materials, and clear, transparent information for learners about what will be assessed, how and why. 
These measures help ensure the process is engaging for learners, appropriate for their needs and fit for purpose – whether that is determining suitability for a particular qualification prior to enrolment, identifying support needs (such as a bridging course or supplementary foundation skills training alongside a vocational course), or determining the appropriate entry level for foundation skills training.
Practice examples
A learner-centred approach could include practices such as:
Using informal interviews, such as yarning or guided discussions, to build rapport and create a safe, welcoming and comfortable environment where the learner feels respected and supported before commencing the assessment.
Taking a strengths-based approach, including using outcomes of discussions or yarning to inform part of the assessment.
Facilitating cultural safety in the assessment environment and embedding trauma-informed practices.
Framing the assessment process as diagnostic and supportive, not pass/fail (e.g. using non-threatening language such as ‘starting point’ or ‘check-in’, to reduce learner anxiety, build trust and encourage engagement, particularly for learners who may have had negative experiences with formal testing in the past).
Offering flexible assessment options, such as online or paper-based methods, group assessments, and oral/observational methods (including story-telling and songs), particularly for learners with disability or complex needs, and ensuring technical or administrative support is provided if required.
Providing pre-assessment information with clear, plain English explanations of what will be assessed, how and why, and providing sample assessments.
Timing the assessment in a way that supports engagement (e.g. avoiding unnecessary delays or requiring completion before a learner understands the training options).
[bookmark: _Int_MqqO7ZYB]Ensuring the comprehensiveness and content of the assessment are contextually appropriate by using examples and scenarios that are familiar and meaningful to the learner, such as references to their local community, everyday activities or the region in which they live.
Ensuring supporting materials reflect diverse learner backgrounds and are user-friendly with clear instructions.
Providing feedback to learners about the outcomes of the assessment to support their understanding and informed decision-making.
Principle 2: Valid
The assessment accurately measures learners’ foundation skills and support needs.
Explanation
A valid assessment provides sufficient evidence of a learner’s current foundation skills levels to enable assessors to make sound decisions.
[bookmark: _Int_3qKNcoQs][bookmark: _Int_xKwdwSqH]Evidence produced by the assessment should be sufficient in quantity, quality and relevance to reasonably assure the assessor of the learner’s level of foundation skills and support the assessor to identify any support needs they may have.
The assessment should produce authentic evidence of a learner’s current ability, that is, it should accurately reflect what the learner can demonstrate now, without relying on assumptions or excessive support that masks their true skill level.
Practice examples
As part of ensuring validity, consideration should be given to factors such as the:
Delivery method of the assessment (e.g. for online assessment, consider how to verify the learner’s identity and that materials provided are their own work).
Level of the support provided by the assessor (e.g. offering sufficient support to promote fairness and participation without compromising the accuracy of the evidence collected. Support should be delivered in a trauma-informed and respectful way, avoiding approaches that may make learners feel tested, judged, or retraumatised).
Interpretation of assessment results (e.g. recognising that results may not always reflect a learner’s full capabilities or skills, particularly where factors such as confidence, unfamiliarity with the process, or personal circumstances have affected their performance at the time. For this reason, assessment outcomes should be reviewed if there are concerns about accuracy).
Contextualisation of the assessment tasks to ensure they are relevant to the course and meaningful for the learner, allowing them to demonstrate the required skills. Depending on the context, this may involve using a generic assessment task or adapting it to a specific industry, workplace, or personal/community context. This is particularly important for learners with low foundation skills given the impact of context familiarity on learners’ performance.
Documentation of assessment evidence to ensure there is enough quality evidence to support sound decision-making by the assessor. This may include alternative types of evidence where appropriate, such as recording the oral part of an assessment, or other non-written methods.
Principle 3: Fair
The assessment provides all learners with an equal opportunity, regardless of their background, to demonstrate their foundation skills.
Explanation
Fairness involves considering the individual learner’s needs, making reasonable accommodations where appropriate, and administering the assessment impartially.
Maintaining fairness in the design and implementation of assessment and relevant materials helps ensure every learner has an equal opportunity to demonstrate their true competence, without being advantaged or disadvantaged by factors unrelated to the skills or knowledge being assessed.
Access and equity issues in the content and format of assessment materials should be carefully considered by assessment tool developers to ensure they are free from bias that may impact the outcomes of the assessment.
Practice examples
To ensure the assessment process is fair, consideration should be given to:
Designing activities and support materials that are inclusive and accessible, reflecting the diverse educational experiences, cultural backgrounds, and needs of learners.
[bookmark: _Int_V9Px4bey]Offering a range of assessment alternatives where standard approaches are unsuitable (e.g. paper-based materials, online tools, practical demonstrations, and/or assessor-led activities so learners with very low levels of foundation skills or digital literacy skills are not disadvantaged).
Applying reasonable adjustments to support learners with disability (e.g. allowing extra time for an assessment, using assistive technology such as screen readers, or dividing the assessment across multiple sessions).
Being aware of potential bias and applying mitigation strategies, such as ongoing professional development for assessors and other staff involved in assessment, to ensure equitable access for all learners.

Principle 4: Conducted by skilled assessors
[bookmark: _Int_UIuiPt2Z]The assessment is undertaken by appropriately skilled assessors, who have relevant qualifications, experience and knowledge for the context in which they are assessing.
Explanation
[bookmark: _Int_JFXwIxWQ]Having appropriate qualifications, experience and knowledge relevant to the assessment allows assessors to exercise sound professional judgement, engage learners effectively, and make reliable assessment decisions.
The specific skills and qualifications required may differ depending on context. For example, requirements for trainers and assessors working in a registered training organisation (RTO) delivering a VET training product will be different to a tutor working in the ACE sector, however both should be equipped to use their knowledge and professional judgement to appropriately engage and assess the learner.
Consideration should be given to the appropriate use of skills and what functions can be carried out by trainers and assessors compared to more complex tasks that may require an LLND specialist.
Practice examples
[bookmark: _Int_Ltt88VWM]Appropriate skills, qualifications, experience and knowledge may include:
Training and assessment qualifications and/or LLND specific training products.
Soft skills, such as cultural competence and sensitivity to learners who may be from diverse or disadvantaged backgrounds.
Understanding and applying trauma-informed assessment practice, including recognising how past educational, personal, or social trauma may affect learner engagement and performance.
Knowledge and understanding of how to interpret and apply relevant frameworks, such as the Australian Core Skills Framework (ACSF).
Understanding of the context of the assessment, including the relevant course and the foundation skills required to successfully participate. This may include relevant industry skills and knowledge to determine if the learner is able to meet the demands of the training in which they are considering enrolment.
Other considerations include:
Using team arrangements, e.g. having trained staff carry out the administration of the assessment, while more complex assessment analysis, moderation and/or validation are undertaken by an LLND specialist.
Drawing on peer support or mentoring during the process.
Principle 5: Reliable
[bookmark: _Int_Wx71fdn7]The assessment produces consistent results over time and across different groups of learners.
Explanation
Reliable assessments produce consistent, trustworthy results that support fair decisions about a learner’s skill level and support needs and help maintain the overall integrity of the assessment.
The design and implementation of the assessment process should support the achievement of consistent results regardless of the time and location of the assessment, or the assessor undertaking the assessment.
Quality assurance systems should be in place to monitor the reliability of the assessment and address any issues that arise. Depending on the organisational context, this may be achieved through mechanisms such as peer review processes, moderation and validation systems within an RTO, broader communities of practice or external quality assurance service providers.
Practice examples
As part of ensuring the reliability of the assessment process, consideration should be given to factors such as:
Providing clear instructions for the administration of the assessment and recording of outcomes to ensure consistency. This might include providing standardised assessment guidance and reporting templates (e.g. using guidelines, benchmarks or sample responses and supporting this with moderation or validation activities).
Undertaking continuous reviews and contextualisation of assessment tools and materials so they remain relevant and up to date.
[bookmark: _Int_RzQuenhb]Seeking feedback from learners to ensure the assessment process is effective, fair and fit for purpose.
Offering training and ongoing professional development for assessors and any other staff that are involved in the assessment process.
Appropriate documentation of assessment to support quality assurance (e.g. maintaining assessor decision-making records and moderation and validation reports).
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